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• Collaboration is one of the Global Skills 
identified by OUP (2019). 

 

• Built on  

 

 

 

 

 

• Collaboration can help in the 
development of other global skills. 

Collaboration as a learning 
outcome (in HE) 



What do we mean by collaboration? 

"Collaboration" is open 
to misinterpretation 
and conflated with 
"group work", "peer 
feedback" and 
"cooperation"  (Bolster 
& Levrai, 2019).  
 
We proposed this 
definition: 
 
 
 

Collaboration in EAP 

A collaborative assignment is one where learners 

work together, making equitable contributions  

towards the development of an indivisible 

artefact for which they share responsibility and 

ownership. During the development of the 

artefact, learners may work synchronously or 

asynchronously, face-to-face or online, but there 

is interdependence between group members, 

drawing on all their strengths. 



Overview 

Collaboration 
in EAP 

Why our 
interest? 

Why 
collaboration in 
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Our interest in collaboration 

• Experienced a learning curve of collaborative 
assignments as a novel assessment type. 

 

• Developed the award winning Develop EAP course, 
which scaffolded collaboration.  

 

• Undertaking PhDs in Language Acquisition in 
Multilingual Settings with a focus on collaborative 
learning. 

 

• Experience and early findings inform this talk. 

 
https://developeap.weebly.com/ 



Why collaboration in EAP? 

• Student collaboration is a feature of Higher Education (Godwin-
Jones, 2018; Levrai & Bolster, 2018; Storch, 2019) at different stages of a 
student’s academic career. 
 

• The role of EAP is to prepare students for their academic studies and 
beyond (Alexander, Argent and Spencer, 2008; Ding & Bruce, 2017; Gillet, 
2017). 

 

• Therefore, EAP has a role in preparing students to collaborate. 

 

• Here are some practical ideas. 

 

 



Stage 1: Preparation 

• The importance of collaboration as a 
learning outcome impacts how much time 
could / should be devoted to 
collaboration. 

 

• Storch (2017) states that, ‘collaborative 
writing activities need to be carefully 
designed and monitored. Simply assigning 
students to write in pairs does not mean 
that they will work collaboratively’ (p. 78). 
 

• Decide on and become familiar with 
preferred tools for communication / 
collaboration. 
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Stage 2: Assessment  

• Following Backward Design 
(Wiggins & McTighe, 2005), once 
the learning outcomes are 
decided, you need to determine 
acceptable evidence. 

 

 

 

• Consider assessing a group essay 
with collaboration as an essential 
outcome. 

 

 

Evaluation of 
the product 

Evaluation of 
the 

collaboration 

Overall 

Grade 

How do we 

do this? 

KEY QUESTION: What does 

good collaboration look like? 



Evaluating 
Collaboration  

• Collaboration is a 
complex construct and 
cannot be viewed 
through a single lens. 

 

• Even with all those 
(time-demanding) 
elements, some 
aspects of 
collaboration will be 
unseen.  
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Stage 3: Set-up – Awareness raising 

• Awareness raising is important at the start of a collaborative 
assignment.  
 

• Depending on your assessment, it could take considerable course time. 

Task training & 
production 

Collaboration 

training 

Collaborative 
workspace 

training 

Reflective 
thinking 

Peer-
assessment 

Self-
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Stage 3: Set-up – understanding collaboration 

• Raising students' awareness of 
collaboration can help them 
navigate the process.  

Team formation 

Team roles 

Interaction patterns 

Ways of working 

Pitfall discussions 

Forming  

 Storming 

 

 

Norming  

 Performing 

 

 

Adjourning  (Tuckman & Jensen in 

Bonebright, 2010) 



Stage 3: Set-up – understanding collaboration 

• Raising students' awareness of 
collaboration can help them 
navigate the process.  

Team formation 

Team roles 

Interaction patterns 

Ways of working 

Collaborative vignettes 
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Stage 3: Set-up – understanding collaboration 

• Raising students' awareness of 
collaboration can help them 
navigate the process.  

Team formation 

Team roles 

Interaction patterns 

Ways of working 

Collaborative vignettes (Storch, 2002; 2013, Li & Zhu, 2013, 2017; 

Edstrom, 2015) 
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Stage 3: Set-up – understanding collaboration 

• Raising students' awareness of 
collaboration can help them 
navigate the process.  

Team formation 

Team roles 

Interaction patterns 

Ways of working 

Pitfall discussions  

Collaborative 

Cooperative 
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Stage 3: Set-up – understanding collaboration 

• Raising students' awareness of 
collaboration can help them 
navigate the process.  

Team formation 

Team roles 

Interaction patterns 

Ways of working 

‘What if’ vignettes 

Vignette 1 

Student A and Student C 

agree on the essay topic. 

Student B wants to focus on a 

different topic. Student C 

doesn’t really mind but 
Student A insists on writing 

the essay on the topic they 

like. Student B finally agrees 

but isn’t interested in the 

topic and doesn’t contribute 
much to the process. 

Vignette 2 

An essay group needs to 

produce a first draft by the 

end of the week. Student A 

suggests meeting online to 

discuss it on Wednesday 

afternoon and Student C 

agrees. They do not hear 

from Student B and it is 

Wednesday morning. 



Stage 4: Facilitation 

• A clear set-up and scaffold eases the process and guides students, 
encouraging them to work together autonomously. 

 

• During the task, teacher presence is needed to maintain a sense of 
community and engagement (Johnston & Lawrence, 2018). 

 

• Principal teacher role is monitoring (in-class and virtual) and stepping 
in as solution of last resort if needed. 



Conclusions 

• Collaborative tasks are an important part of HE and EAP has a role in 
helping students collaborate with each other more effectively. 

 

• Good collaboration doesn't just happen. 

 

• Developing student collaborative and associated skills can be time 
intensive. 

 

• Focusing on collaboration at the beginning can help the whole 
process. 



References 
Bolster, A. & Levrai, P. (2019). Student Collaboration in English for Academic Purposes - Theory, Practitioner Perceptions and Reality. Kielikeskus tutkii. 4, 9-

26. https://www.utupub.fi/handle/10024/148437    

Bolster, A. & Levrai, P. (2017). Develop EAP: A sustainable academic English skills course. https://developeap.weebly.com/resources.html  

Bonebright, D. (2010). 40 years of storming: a historical review of Tuckman's model of small group development. Human Resource Development International. 
13(1), 111-120. 

Edstrom, A. (2015). Triads in the L2 classroom: Interaction patterns and engagement during a collaborative task. System, 52, 26-37. 

Global Skills: Creating empowered 21st century learners. (2019). Oxford University Press. https://elt.oup.com/feature/global/expert/global-
skills?cc=fi&selLanguage=en 

Godwin-Jones, R. (2018). Second language writing online: An update. Language Learning & Technology, 22(1), 1–15. 

Johnston, K. & Lawrence, G. (2018) A Theoretically informed approach to collaborative writing in EAP contexts using web-based technologies. In Applications of 
CALL theory in ESL and EFL environments (pp. 1-21). IGI Global. 

Levrai, P. & Bolster, A. 2018. A framework to support group essay writing in English for  Academic Purposes: a case study from an English-medium instruction 
context. Assessment & Evaluation in Higher Education, 44(2), 186-202.  

Li, M., & Zhu, W. (2017). Explaining dynamic interactions in wiki-based collaborative writing.  Language Learning & Technology, 21(2), 96-120. 

Li, M., & Zhu, W. (2013). Patterns of computer-mediated interaction in small writing groups using wikis.  Computer Assisted Language Learning, 26(1), 61-82. 

Storch, N. (2019). Collaborative Writing. Language Teaching, 52(1), 40-59 

Storch, N. (2017). Sociocultural Theory in the L2 classroom. In S. Loewen, S., & M. Sato, (Eds.). The Routledge Handbook of Instructed Second Language 
Acquisition (pp. 69-83). Taylor & Francis. 

Storch, N. (2013). Collaborative writing in L2 classrooms. Bristol, UK: Multilingual Matters. 

Storch, N. (2002). Patterns of interaction in ESL pair work. Language Learning, 52, 119-158.  

Wiggins, G.P. & McTighe, J. (2005). Understanding by design. Merrill/Prentice Hall.  

https://www.utupub.fi/handle/10024/148437
https://developeap.weebly.com/resources.html


Thank you! 
 

 

Any questions or comments? 
 

aebols@utu.fi 

 

pflevr@utu.fi  
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