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Background and 
engagement  

 

• Research group for student teachers' writing: 

Exploring different digital tools and approaches for collaborative 
reading and writing: Padlet (Eggen og Farstad 2021), eLink/digital 
curation (Pande-Rolfsen & Rasmussen, forthcoming), digital 
storytelling (Normann, forthcoming) 

 

• Experiences from annotation activities with MA-students in 
course in self-elected theory 

 

• “Lacuna stories” – an annotation platform developed at 
Stanford – introduced at NTNU around 2017 > small pilot 
studies 
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Annotating 
reading 
material 

Annotations: 
 
o notes, comments, or statements of 

the key ideas in a text  
o can be individual or 

social/collective; analogue or digital  
 

 

Social annotating platforms: 

o allow students to engage with texts 
and other readers 

o provide teachers with tools to 
engage with their students, organize 
their reading activities 

o link reading, thinking, conversation 
and writing.  

o allow students to sort, organize, and 
visualize their annotations 

o are related to digital curation tools 
and collaborative, digital 
bibliographies 

The Lacuna Stories platform: 

 
o intends «to support the development 

of college-level reading, writing and 
critical thinking» (Schneider et al 
2016) 
 

o refers "explore, create, reflect and 
connect" as central keywords 

 
o allows various types of annotations:   

 Textual notes 
 Tags 
 Highlightings 
 

o allows students to filter, order, sort, 
and group their annotations across 
multiple texts. 
 
 

o offers an "instructor dashboard” that 
visualizes students' reading and 
annotation patterns and their amount 
of work  
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(From Schneider et al 2016) 
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Research questions 
 

What affordances does a social annotation tool as Lacuna offer 
for students engaged with academic assignments? 

How may collective social annotations facilitate and stage 
critical reading, dialogue, and the writing process? 

How did the student teachers experience the use of Lacuna as 
a way of working collaboratively with reading, thinking and 
writing? 

5 



 

Previous research 

 

On social annotation in general: 

“Students who wrote essays based on an annotated text 
were more likely to seek to resolve contradictions in their 
essays, and less likely to simply summarize the text.“ (Wolfe 
2008) 

A key point is when an annotator chooses to share her 
annotation (Marshall & Brush 2004) and when to read the 
others’ annotations (Wolfe 2008) 
 

 

On Lacuna: 

Schneider et al (2016): 

«…makes visible the broad array of annotation practices 
within an interpretive community such as a classroom..»  

 

Fodstad (2018): 

• There were differing views on the benefits of this digital 
collaboration tool  

• Modeling of academic reading and dialogue is required  

 

Theoretical perspectives 

 

 

Socio-constructivist view of learning 

 

 Collaborative writing/”writing to learn” 

 Communities of practice.. (Lave & Wenger 1991) 

Dialogic discourse; exploratory talk (Wegerif 2013; Mercer 
2000) 

 Critical thinking/reading 
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Participants, 
context and 

material 

 

• 11 undergraduate students  

• English course for year 3 in the 5-10 teacher 
education programme (spring 2019) 

 

• Content topic: Teaching intercultural 
competence 

• Additional aim: Try out Lacuna as a tool for 
engaging with an article and with each 
other 

• Two campus sessions + homework 

 

• Annotations, written reflection texts, print 
screens from annotation dashboards 
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The student 
teachers' specific tasks  

PART 1:  
Individual work with article and annotations 

 
Read the article and 
• make a minimum of 3-5 textual 

notes per page (substantial comments in the 
form of questions; reflections; 
interpretations; etc.)  

• generate 1-3 tags for the article  
• highlight important terms; key 

words/sentences; etc.  
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Cont.   

 

PART 2:  

Engaging with annotations made by peer 

readers 

 

Read and respond to annotations made by 

fellow group mates 

• Generate further reflection and 

discussion on the intercultural/ 

     classroom perspective of ELT  
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Cont.  

PART 3: Written reflection text 
 
 

1. "Describe your experiences related to using Lacuna, both 

regarding individual annotations and tags and the written 

dialogues with peers ".  

2. "Choose one particularly interesting or useful point in the 

article;  present it and explain how/why you found it 

important/relevant to the teaching of (inter)cultural issues 

in ELT. In addition, refer to a thread or peer comment from 

your Lacuna group that helped you further develop 

your understanding of the point/argument. Add the Lacuna 

thread/dialogue as an attachment to your reading response 

text".  
 

10 



What did the material tell us?     
 

 

1. More cumulative, consensus 
driven comments than 
exploratory 

2. More highlightings than 
textual comments 
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What did the material tell us?     
 

3. Different views on the tool's 
usefulness vs time 
spent om using it 

• Manifested in four different 
themes 
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1. Awareness and 

understanding 
of the article's 

topic  
 

"peers' comments helped me understand why 
intercultural competence should be emphasized in 
FLT" 

"made me reflect more on the text while reading it" 

 "Did not give me much when it comes to learning 
and developing my knowledge" 

"talking about a text in class after reading and 
annotating is more useful than commenting on each 
other’s annotations" 
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2. Interacting with 
the text 

- active, critical 
reading 

 
 

  
 

"made me reflect on and challenge 
what I read in a different way than I’m 
used to" 

"became more aware of my own 
thoughts and how I engaged with 
the text" 

"Challenges the reader"  
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"Normally, I don’t spend a lot of time reflecting on 
what I read, but when I had to make substantial 
comments, I found myself reading the text in a new 
way. When I later came back to the text to reply to 
comments made by others, I had to revisit the text 
and look at it in a new light, and I found that very 
useful because it challenged my normal way of 
simply leaving a text after finishing an assignment".  

(ESL Student; 

from our data) 
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3. Interacting with 

each other 
  
 

"getting an understanding of what others think of the text and be able to 
respond to this" 

 "Allowed us to build on each other’s ideas" 

"having an ongoing dialogue while reading the article" 

"commenting each other’s annotations did not make much sense to me" 

"pressured to produce comments where it seemed unnecessary" 

"few comments that helped me reflect more on the topic, as we were 

agreeing one most of the comments we had written in my peer group" 
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4A. Positive 
technical features  

 
 

"allows me to highlight and 
comment on specific parts of the text" 

"good that I can go back and look at 
my own previous comments" 

"being able to only search for 
one specific person’s annotation was 
a function I liked" 
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4B. Negative 
technical features  

 
 

" Constant need to refresh" 

"No notifications when others have commented to your 
comment" 

"Difficult to find others in the same group" 

"Hard to distinguish between the colours used to highlight" 

"Limiting; difficult to elaborate and go in depth"  

"time-consuming" 

18 



Challenges and 
implications 
 
 

How to stage a dialogic and 
exploratory discourse? (Mercer, 2000) 

• Type of text may be essential for 
students' level of involvement. 

• Opt for texts that spur critical 
reading and engagement, as well as 
discussion and elaboration.   

• Model academic reading and 
discussion? (cf Fodstad, 2018)  
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Challenges and 
implications 
 
   
 
 
 

 

Limitations in the tool's technical features may impact 

students' level of engagement negatively. 

 

A need to “lower the threshold” for students 
(and for colleagues) in order to bring the annotating more 

in focus than issues with technical features.  

 

Could Word online and Google docs be useful alternatives?  

• The teachers' "control" of students' activities is lost 

when using other tools  

• But what about the ethical side of a type of 

”monitoring” offered by the annotation dashboard 
in Lacuna? 
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Staging social 
annotation 

  
- final remarks 

and 
suggestions 

 
 
 
 

Technology: Make it simple!  

Choice of article: Make it complex…! 

Learning context: Make the students 
competent – in academic reading and 
discourse! 
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